7  APPENDICES (CD)

Appendix 7.1   Completing ECM Provision Maps

The following guidance is offered with respect to the interpretation of the provision descriptors in Appendix 7.2 and the completion of ECM Provision Maps. (N.B. SI services will clearly hold a central role and, in this context, consideration may be given to the need for service members to undertake programmes of training/performance management linked to service and individual CYP objectives as generated by the need to achieve the Five ECM Outcomes).

· The precision of the provision descriptors has been pitched at a level where professional judgement will be required in their interpretation and application. In this respect there may well be benefit in LAs/SI services undertaking their own moderation exercises to promote consistency. (A WORD version of Appendix 7.2 has been provided which will allow LAs to adapt the descriptors should they wish to do so).

· Whilst some provision descriptors may be considered more appropriate to a particular phase of education, the provision descriptors are broadly applicable to all phases.

· The Leadership and Management section within the provision descriptors relates to that of the school as opposed to the SI service.

· In terms of general principle it is assumed that:

· where possible, the voice of the child and parents/carers should be sought in relation to provision and programme design;

· schools should be encouraged and supported in providing access to adult role models with SI;

· CYP with SI should have access to a peer group with SI as appropriate. 

· Preparing an ECM Provision Map for an individual CYP with SI, which sets out his/her provision requirements, would typically be undertaken by a specialist teacher for SI in consultation with other professionals and parents/carers as appropriate. 

· Although the leadership within a special school for SI would be well placed to set out the provision that can be offered on an ECM Provision Map, it is anticipated that the completion of a SI ECM Provision Map for most schools would require collaboration between the school leadership/SENCO and the specialist teacher for SI, plus consultation with other professionals as appropriate.

· It would be expected that the preparation of a LA level ECM Provision Map for SI would be undertaken by the leadership of the SI service(s) in collaboration with LA officers.

· As mentioned in section 5.2, the ECM Provision Wheel Map may be completed either manually or electronically. For the former, a hard copy version of the ECM Provision Wheel Map Blank will be required (either by photocopying 5.2.1 or running off copies of Appendix 7.3 on the CD); for the latter, please refer to Appendix 7.4. According to whether they apply, the numbered cells corresponding to each of the provision descriptors may be either shaded/painted or joined up by lines.

· From inspection of the ECM Provision Wheel Maps presented within the Case Studies at Appendix 7.5, it will be seen that gaps can often appear in the progression of shaded/painted cells. Whilst this does not pose any problem with regard to the clarity of the ECM Provision Wheel Maps when the shading/painting completion method is adopted, such gaps do lead to complications when completion by line drawing is used in that the line has to fork in order to connect the cells appropriately. 

· It can be useful to compare ECM Provision Wheel Maps e.g. that for an individual CYP with either that for a particular school or for the LA’s overall provision for SI.  Example 4 in section 5.2.2 provides a CYP – LA comparison by plotting line versions of the two ECM Provision Wheel Maps on the same chart.  As stated above, line versions can however become complicated by uneven progression within columns of cells. An alternative method of making direct comparisons between ECM Provision Wheel Maps involves preparing acetates which can then be overlaid. 

· In addition to the glossary provided in section 2, the following abbreviations and conventions are employed within the ECM Provision Maps in the Appendices:

AMR              Assessment, Monitoring and Review

ASDAN         Award Scheme Development Accreditation Network

B Squared     A detailed assessment and monitoring profile for SEN

Communication modes: refer to forms of communication and language

L & M             Leadership and Management (in relation to schools)

ECM Outcomes:

         S                   Stay Safe

         H                   Be Healthy

         A                   Enjoy and Achieve

         P                   Make a Positive Contribution

         E                   Achieve Economic Well-Being

FE                 Further Education

HE                 Higher Education

ILS                Independence and Life Skills

NDCS           National Deaf Children’s Society

PATHS          Providing Alternative Thinking Strategies
PE                 Physical Education

PIPS              Performance Indicators in Primary Schools

PIVATS         Performance Indicators for Value Added Target Setting
PSHE            Personal, Social and Health Education

RNIB             Royal National Institute for the Blind

RNID             RNID for Deaf and Hard of Hearing People (formerly Royal

                      National Institute for the Deaf)

SENSE         Charity for Deaf/Blind People

T & L             Teaching and Learning
Where references to staffing are concerned:

Specialist teacher for SI can mean any of the following:

· Teacher of the Deaf and Hearing Impaired

· Teacher of the Visually Impaired

· Teacher of the Multi-Sensory Impaired.
Specialist services for SI can refer to specialist teachers for SI and also staff such as Mobility Officers, Deaf Instructors and Communication Assistants.

Specialist (non-specified) may apply to any other relevant professional e.g. Speech and Language Therapist, Educational Psychologist, Social Worker, Connexions Officer.

N.B. It is assumed that personnel hold the appropriate qualifications or are in the process of acquiring these.

Appendix 7.2   Provision Management for Children and Young People with Sensory Impairment: ECM Provision Map

1.  Teaching and Learning

	High Provision (    (    (    (    (    (    (    (    (   (   Low Provision
	
	Stay Safe (S)
	Be Healthy (H)
	Enjoy & Achieve (A)
	Make a Positive Contribution (P)
	Achieve Economic Well-Being (E)

	
	1
	All CYP centred policies and plans reflect and demonstrate access and inclusion with relevance to those with SI.
	All CYP centred policies demonstrate an understanding of health issues with respect to SI.
	All CYP centered policies reflect and demonstrate access and inclusion with relevance to those with SI.
	CYP with SI remain part of class for all activities unless there are exceptional circumstances.
	All CYP, including those with SI, have the opportunity to develop knowledge and skills which will support economic well-being.

	
	2
	CYP with SI have access to additional curricula such as ILS training. Policies reflect additional features of positive disability identity through PSHE, assemblies etc.     
	Mobility and ILS training are available and reflect the need to keep healthy.
	Advice/training from a specialist teacher for SI encourages smooth transition between settings.


	With advice from specialist services for SI, all T & L programmes are designed to maximise the development of ILS and the sharing of achievements. 
	Access to knowledge and skills which will support economic well-being requires differentiation for CYP with SI.

	
	3
	CYP with SI have access to appropriate specialist equipment and resources with input from specialist services for SI.
	Local health care professionals offer input to and advice about provision.


	Environment adapted to support independent access to learning including play, voluntary activities and work experience. Differentiated and modified materials are provided with advice from specialist teachers for SI.
	Specialist services for SI advise on and support the delivery of T & L programmes, particularly in PHSE, to develop acceptable moral/social attitudes that include understanding and empathising with individuals and groups perceived to be different.
	Access to knowledge and skills which will support economic well-being requires an individualised learning plan for CYP with SI.

	
	4
	CYP with SI require some teaching from specialist teachers for SI.
	Access provided to full and varied PE and Sports Curriculum delivered by appropriately qualified professionals.
	Learning is focused through individual programmes supported by specialist teachers for SI and other specialists, including access to teaching and support to meet and develop the communication modes of CYP with SI.
	CYP with SI encouraged to be part of school fora such as School Councils and peer mentoring/buddy arrangements.
	Access to knowledge and skills which will support economic well-being requires an individualised learning plan for CYP with SI supported by specialist teachers for SI and other specialists, as appropriate.

	
	5
	CYP with SI require high level of regular input from specialist teachers for SI.
	Multi-agency team is involved in the delivery of services to the provision regarding CYP’s health needs.
	Multi-agency team is involved in the planning and delivery of an individualised, modified curriculum to develop the well-being and learning of CYP with SI.
	CYP with SI contribute to development of T & L programmes by participating in peer group teaching arrangements as well SI focused training and INSET for staff groups.
	Provision of teaching and support from specialist teachers for SI and other specialists, as appropriate, through an individualised learning plan to develop the economic well-being of CYP with SI and additional needs.

	
	6
	CYP with SI require all teaching to be delivered by specialist teachers for SI.
	CYP attend respite placements which include input on ILS/health issues.
	Adapted and modified environment to ensure CYP with SI have continued access to all learning opportunities.


	Specialist services for SI provide frequent support for schools in the delivery of programmes designed to promote ILS in CYP with SI, including appropriate work experience and FE/HE placements.
	Multi-agency team is involved in the planning and delivery of an individualised, modified curriculum to develop the economic well-being of CYP with SI and additional needs.

	
	7
	Intensive specialist 24 hour care provided to ensure safety.
	Specialist provision is made for CYP with SI requiring intensive 24 hour care, including on-site health care professionals.
	Intensive, specialist 24 hour care to

ensure well-being and access to all learning opportunities.
	Specialist services for SI work with schools and specialist organisations e.g. NDCS/RNIB/SENSE to provide appropriate training in relation to CYP with SI who need regular monitoring and support to develop ILS, including appropriate work experience and FE/HE placements.
	An intensive programme delivered by specialist teachers for SI and other specialists, as appropriate, provides opportunities to access knowledge and skills which will support economic well-being.


2.    Assessment Monitoring and Review

	High Provision (    (    (    (    (    (    (    (    (   (   Low Provision
	
	Stay Safe (S)
	Be Healthy (H)
	Enjoy & Achieve (A)
	Make a Positive Contribution (P)
	Achieve Economic Well-Being (E)

	
	1
	Policies reflect DDA and are effectively monitored and reviewed.
	Policies reflect DDA with respect to health and are effectively monitored and reviewed.
	Policies already in place reflect DDA and effectively monitor the progress of CYP with SI.
	AMR policy and procedures are in place where the needs and views of all CYP, including those with SI, are integral to school practice.
	Effective monitoring and review of curriculum available to all, including those with SI, demonstrates access to a range of work related experiences.

	
	2
	Policies and practice around safety issues include advice and input from specialist services for SI.
	Individual health needs of CYP with SI assessed on a regular basis within the placement as appropriate.
	Access to a specialist teacher for SI to support the provision in the AMR of CYP with SI.
	Integral systems for AMR of CYP with SI include relevant comparisons with SI and non-SI CYP.


	Monitoring and review identifies curriculum adaptations required for CYP with SI.



	
	3
	Specific safety issues addressed through regular interventions/advice from specialist services for SI.
	Ready access to audiology/ophthalmic support and regular functional hearing/vision assessments.
	Specialist teacher for SI provides functional assessment of hearing/vision to enable the provision to effectively monitor and review the progress of CYP with SI.
	Specialist services for SI advise on the use of rigorous, detailed monitoring and assessment profiles to track the progress of CYP with SI in ILS. These can include B squared, PIPS, PIVATS and PATHS. 
	Assessment informs an individual plan of work-related experiences for CYP with SI which is regularly monitored and reviewed.



	
	4
	Safety programmes delivered and monitored through regular setting based meetings with input from specialist services for SI.
	Social and emotional aspects of learning are monitored and specific interventions e.g. ‘circle of friends’ implemented where necessary.
	Specialist teacher for SI has direct input into the monitoring and reviewing of progress for CYP with SI to ensure they continue to enjoy and achieve.


	AMR is given particular focus at key transition phases by school and specialist services e.g. primary to secondary to FE/HE (14 – 19 transition) and on to the world of work to ensure CYP with SI can deal with changes successfully and with confidence.
	Assessment informs an individual plan of work-related experiences for CYP with SI supported by specialist teachers for SI and other appropriate specialists, which is regularly monitored and reviewed.

	
	5
	Disability specific assessments advise and inform multi-agency safety measures which are monitored and reviewed.
	Provision is able to meet SI and additional needs identified by multi-agency assessment through frequent review.
	Specialist teacher for SI is responsible for the monitoring, reviewing and target setting for CYP with SI on an agreed basis.


	Detailed AMR of work experience placements used to ensure CYP with SI will derive maximum benefit. Specialist advisers should contribute to this (e.g. Connexions, RNID/RNIB employment services).
	Assessment informs an individual plan of work-related experiences for CYP with SI provided by specialist teachers for SI and other appropriate specialists, which is regularly monitored and reviewed.

	
	6
	Provision addresses complex needs identified by multi-agency assessment through frequent review.
	Respite/split placement is considered following review in order to address additional needs.
	Specialist teacher for SI is part of a multi-agency team responsible for the monitoring, reviewing and target setting for CYP with SI and additional needs.


	AMR of provision carried out by specialist teachers for SI, school staff and other specialists, as appropriate, with CYP with SI regarding weekly individualised programmes for ILS and making a positive contribution.
	Assessment informs an individual plan of work-related experiences for CYP with SI and additional needs provided by specialist teachers for SI and other appropriate specialists, which is regularly monitored and reviewed.

	
	7
	Assessment identifies intensive specialist 24 hour care needed to ensure safety.
	Constant nursing and medical input provided for CYP with SI and complex health/additional needs.
	Intensive, specialist 24 hour care to ensure well-being and access to all learning opportunities.
	Multi-agency intensive assessment of CYP with SI and their ILS carried out rigorously at transition to ensure appropriate targets are set related to independent living/care in the community.
	Multi-agency assessment informs an individual plan of work-related experiences for CYP with SI and additional needs, to be delivered by multi-agency specialists and regularly monitored and reviewed.


3.     Training and Resources

	High Provision (    (    (    (    (    (    (    (    (   (   Low Provision
	
	Stay Safe (S)
	Be Healthy (H)
	Enjoy & Achieve (A)
	Make a Positive Contribution (P)
	Achieve Economic Well-Being (E)

	
	1
	Policies reflect DDA and the Accessibility Plan is implemented regarding SI.
	Policies reflect DDA with respect to health and the Accessibility Plan is implemented regarding SI.
	All staff within the provision receive training to enable the inclusion of CYP with disabilities, including those with SI.


	Teachers incorporate CYP’s views, including those with SI, on optimum delivery style in practices and provision.


	Work-related experiences reflecting DDA with relevance to CYP with SI are implemented.  This may include advice from specialist services for SI.

	
	2
	Policies and practice around

DDA include advice 

and input from specialist 

services for SI.
	Teachers have received training from a specialist teacher for SI with respect to health issues.
	Provision has the resources to meet the needs of CYP with SI. Key staff within the provision receive special training in relation to CYP with SI.
	1. Whole school training includes CYP with SI and peer group in deliveries and informing practice.


	Work-related experiences are provided for CYP with SI; advice from specialist services for SI may be required.

	
	3
	All relevant staff suitably trained in the use of equipment & specialist resources.
	The needs of CYP with SI are fully addressed in particular curriculum areas relating to keeping healthy, e.g. PE and PSHE.
	Low technology environmental and resource solutions are put in place by the provision following advice from specialist services for SI who also provide ongoing, regular support and training of staff.
	CYP with SI have relevant skills to use specialist resources and equipment within a peer group setting. 

	Work-related experiences are provided for CYP with SI, requiring specific training and resources from specialist services for SI.

	
	4
	All relevant staff suitably trained to support the delivery of Independence and Mobility programmes for CYP with SI.
	Input includes advice from specialist health care services, e.g. school/community nurse.
	Assessment of resources by specialist services for SI undertaken to enable CYP with SI to enjoy and achieve is undertaken.


	Work experience provides opportunity to explore career opportunities, including exploration of differentiated work needs to enable full participation in requirements of the position. There is appropriate 14 – 19 transition planning and multi-agency working.
	Work-related experiences are provided for CYP with SI; this will require ongoing training and resources from specialist services for SI.

	
	5
	Audit by specialist services for SI informs the appropriate modification of the environment to meet the identified needs of the CYP with SI. 
	Resources and training enable programmes such as ILS and Mobility to be integral to the school curriculum.
	Appropriate resources and environment made available to CYP with SI following assessment from specialist services for SI.
	Opportunities for CYP with SI past and present to exchange information to extend aspirations of CYP with SI and parents.


	Work-related experiences identified in an individual plan for CYP with SI are delivered using specialist trained staff and specialist resources.

	
	6
	Resources and training enable programmes such as Independence and Mobility to be integral to the school curriculum.
	Rare conditions and additional factors, including trauma, are fully addressed in terms of ongoing training at placement.
	Training available from specialist services for SI to school staff ensures appropriate use of specialist resources for CYP with SI which enable access to learning including play, voluntary activities and work experience.


	Local structures enable equality of opportunity in work placements. The structures enable reasonable adjustments. There is full multi-agency working and involvement of specialist employment services e.g. Connexions and voluntary agencies such as NDCS/RNIB/SENSE.
	Work-related experiences identified in an individual plan for CYP with SI and additional needs are delivered by specialist trained staff using specialist resources.

	
	7
	High level of specialist resources and training enable CYP with SI to access day to day curriculum.
	A specialist provision is required with specifically trained staff due to the complex needs of the CYP with SI.
	Training is available to staff to ensure appropriate use of specialist resources for CYP with SI and additional needs, and enable well being and access to learning opportunities.
	Work with agencies such as Connexions and Aim Higher enables CYP with SI to look confidently to future career and educational opportunities.
	Work-related experiences are an integral part of the learning programme for CYP with SI and additional needs delivered by specialist trained staff using specialist resources.


4.   Leadership and Management 

	High Provision (    (    (    (    (    (    (    (    (   (   Low Provision
	
	Stay Safe (S)
	Be Healthy (H)
	Enjoy & Achieve (A)
	Make a Positive Contribution (P)
	Achieve Economic Well-Being (E)

	
	1
	Policies reflect DDA and an Accessibility Plan is drawn up which has relevance to CYP with SI.
	Policies reflect DDA with respect to health and an Accessibility Plan is drawn up which has relevance to those with SI.
	Management of setting ensures that all policies reflect DDA and are relevant to CYP with SI.
	Policies lay down guidelines for curriculum design and delivery by all staff, enabling all CYP with SI to make a positive contribution.
	L & M ensure all CYP, including those with SI, have the opportunity to develop knowledge and skills which will support the development of economic well-being.

	
	2
	L & M ensure a safe environment for CYP with SI and all professionals working in the setting.
	Accessibility plan is regularly reviewed and up-dated by management team in terms of health issues. 
	The leadership of the school is committed to the full inclusion of CYP with disabilities, including those with SI.
	Policy and curriculum design allows all CYP with SI to participate in a range of activities and contribute fully to them.
	L & M ensure CYP with SI have support to develop knowledge and skills which will support the development of economic well-being.

	
	3
	L & M ensure that staff are suitably trained in the use of equipment and specialist resources.
	Provision of appropriate nursing and medical support from local professionals, e.g. school nurse.
	L & M ensure that CYP with SI have access to an appropriate curriculum to enable them to enjoy and achieve.
	L & M ensure there is liaison with specialist services for SI to advise on specific adaptation of the curriculum to ensure CYP with a range of SI needs can develop ILS. 
	L & M ensure CYP with SI receive the appropriate specialist input to develop knowledge and skills to support the development of economic well-being.

	
	4
	L & M ensure appropriate access to specialist services for SI and training opportunities for gaining relevant skills.
	Management team supports good multi-agency working within placement from a range of professionals around health needs.
	L & M liaise with the specialist teacher for SI.
	L & M ensure CYP with SI have access to peer and adult role models who can demonstrate/facilitate ILS. There are appropriate 14 – 19 transition arrangements with multi-agency involvement. 
	L & M ensure CYP with SI have appropriate individual plans supported by specialist teachers for SI and other relevant specialists to develop knowledge and skills which will facilitate the development of economic well-being.

	
	5
	L & M ensure the co-ordination of appropriate regular input from specialist teachers for SI and other specialists, as appropriate.
	Qualified staff, immediately on hand, trained in giving regular and emergency medication e.g. rectal diazepam.
	L & M ensure that advice provided by the specialist teacher for SI is implemented.


	L & M ensure that there is at least weekly support from specialist services for SI to influence policy and curriculum design to take account of significant needs in promoting ILS. 
	L & M ensure CYP with SI have appropriate individual plans delivered by specialist teachers for SI and other relevant specialists to develop knowledge and skills which will facilitate the development of economic well-being.

	
	6
	L & M ensure a multi-agency approach is in place regarding specialist teachers for SI, other specialists and the use of resources.
	Respite provision includes leadership on health issues relating to CYP with SI.
	Management provides a clear leadership structure for key staff who work with CYP with SI.


	L & M ensure that there are specialist teachers for SI and other relevant specialists on site to design and deliver daily programmes to promote ILS on an individual basis to CYP with SI. There is full local/regional multi-agency liaison.
	L & M ensure CYP with SI and additional needs have appropriate individual plans supported by specialist teachers for SI and other relevant specialists to develop knowledge and skills which will facilitate the development of economic well-being.

	
	7
	A multi-agency L & M approach informs all decisions regarding specialist teachers for SI, other specialists and the use of resources.
	Qualified staff providing 24 hour care, are available immediately on site and are trained in giving regular and emergency medication etc. 
	L & M ensure 24 hour care for CYP with SI and additional needs.


	L&M ensure there is an intensive programme to develop ILS for CYP with SI and a range of complex needs.  The L&M team ensures there are staff at all levels with knowledge of SI who can contribute to programme design.
	L & M ensure CYP with SI and additional needs have appropriate individual plans delivered by specialist teachers for SI and other relevant specialists to develop knowledge and skills which will facilitate the development of economic well-being.


5. Care, Support and Guidance

	High Provision (    (    (    (    (    (    (    (    (   (   Low Provision
	
	Stay Safe (S)
	Be Healthy (H)
	Enjoy & Achieve (A)
	Make a Positive Contribution (P)
	Achieve Economic Well-Being (E)

	
	1
	Whole school policies reflect DDA and their application for CYP with SI.
	Whole school policies reflect DDA with respect to health and their application for SI which may include advice from specialist services for SI.
	Policies are in place to ensure the appropriate care, support and guidance for CYP with SI. Provision staff are aware of the specific needs arising from SI.
	Whole school policies ensure that all CYP with SI are supported in being able to contribute positively to school and wider activities.


	Work/leisure facilities are known to, and accessed by, CYP, including those with SI.



	
	2
	Secure, nurturing environment provided for CYP with SI following appropriate induction, training, risk assessment and care planning.
	Peer support is sensitively 

handled and training available

from specialist teacher for SI with respect to understanding SI.
	Provision staff will show appropriate care and support so that CYP with SI can enjoy and achieve alongside their peers.
	All relevant school staff have basic skills in being able to offer care, support and guidance to CYP with SI to enable them to contribute to activities.
	Work/leisure facilities are known to, and accessed by,CYP with SI with support.

	
	3
	Policies and practice around DDA include advice and input from specialist services for SI.
	Provision for CYP with VI takes account of a tendency to be sedentary and therefore actively encourages mobility and healthy eating to avoid obesity.
	Provision enables peer support systems. Provision ensures that care and support enable CYP with SI to achieve and develop independence.


	Specialist services for SI are accessed to support the development of Life Skills programmes for CYP with SI.


	ASDAN, Young Enterprise and other preparation for work schemes are accessed by CYP with SI with advice from specialist services for SI.

	
	4
	Additional specialist equipment, specialist therapies and training provided as required.
	Special curriculum addresses

needs of CYP with SI in terms 

of social aspects of 

learning/ILS/Mobility.
	Provision accesses support from external specialists, including the specialist teacher for SI, to obtain specialist support and guidance.
	Specialist services for SI offer training for school staff to deliver a relevant ILS programme and provide regular input to its design and delivery. All transitions require forward planning and multi-agency support, including 14 – 19 transition arrangements.
	ASDAN, Young Enterprise and other preparation for work schemes are accessed by CYP with SI with support from specialist services for SI.

	
	5
	Specialist equipment together

 with specialist therapies integral

 to school delivery with access to

specialist services for SI.
	Input and training from specialist services for SI enable programmes such as ILS and Mobility to be integral to the school curriculum.
	Provision is able to access appropriate support from specialist staff to address the emotional and therapeutic needs of CYP with SI. Provision ensures that care planning is undertaken and monitored in order for CYP with SI and additional needs to enjoy and achieve.
	Specialist services for SI provide frequent support in ILS programme design and delivery to ensure all CYP with a range of SI are potentially able to engage in school/community activities.


	Careers advice is provided to CYP with SI by specialist trained staff.



	
	6
	High level of personalised support from specialist staff trained to work with CYP with SI and additional needs.
	Input at home in relation to ILS/Mobility extends to respite placement.
	Individual, intensive programmes of support are carried out by specialist staff.


	CYP with complex needs and SI have daily access to specialist staff to support ILS programme design and delivery involving home and school settings. There is full multi-agency interaction.
	Regular, ongoing programmes, e.g. Mobility, to allow CYP with SI access to work/leisure facilities.

	
	7
	Assessment identifies intensive specialist 24 hour care needs.
	Specialist placement required for CYP with SI and complex needs, e.g. CYP with SI who has endured trauma and needs ‘sheltered’ provision. 
	Provision offers 24 hour care which is needed to enable CYP with SI and additional needs to enjoy and achieve.
	There is intensive support from specialist staff in the education setting.  The home/school ILS programme is individually designed to maximise involvement by CYP with profound and complex SI needs in home/school communities.
	High level of personalised support from specialist staff, trained to work with CYP with SI and additional needs, required to access work/leisure facilities.


Appendix 7.3   ECM Provision Wheel Map Blank

	Code
	ECM Outcome

	S
	Stay Safe

	H
	Be Healthy

	A
	Enjoy and Achieve

	P
	Make a Positive Contribution

	E
	Achieve Economic Well-Being
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Appendix 7.4    Electronic Completion of the Provision Wheel Map

7.4.1 Instructions for completing the WORD version of the Provision Wheel Map.

· To paint cells:

· Left click on the blank Provision Wheel Map at Appendix 7.3 and then left click on the Copy icon.

· Access the Paint function. (Left click on Start, select All Programmes, select Accessories and then select and left click on Paint).

· Left click on Edit and then select and left click on Paste to display the Provision Wheel Map.

· Select and left click on the colour of choice from the options displayed.

· Select and left click on the Paint Pot icon.

· Left click on each cell to be painted on the Provision Wheel Map.

· When the Provision Wheel Map is completed, access Print and/or Save As on the File menu as required.

· To draw lines:

· Left click on the blank Provision Wheel Map at Appendix 7.3 and then left click on the Copy icon.

· Access the Paint function. (Left click on Start, select All Programmes, select Accessories and then select and left click on Paint).

· Left click on Edit and then select and left click on Paste to display the Provision Wheel Map.

· Select and left click on the line icon ( \ ) and then select the line width from the options displayed.

· Select and left click on the colour of choice for the line from the options displayed.

· Left click, drag the mouse and then release to draw a line on each selected cell on the Provision Wheel Map.

· When the Provision Wheel Map is completed, access Print and/or Save As on the File menu as required.

7.4.2 Instructions for completing the Adobe Flash version of the Provision Wheel Map.

The Adobe Flash version allows the user to view the provision descriptors behind the numbered cells within the Provision Wheel Map and to fill in the cells with mouse clicks. It therefore offers a more sophisticated and efficient means of completing the Provision Wheel Map than the WORD paint version.

Open the Adobe Flash file in one of two ways:

Either
Double click on the stand-alone file ‘SI Provision Wheel Map’ and it will open. 

Select and fill in the numbered cells with mouse clicks. 

N.B. You will not be able to save the file in its completed form. To keep a copy, be sure to print it out. Alternatively, many computers will allow you to print to an Adobe pdf file. This will let you to save the completed Provision Wheel Map in an electronic format for later reference.

Or

Open the file ‘SI Provision Wheel Map.html’ with your browser – Internet Explorer for instance. Double clicking this file should open your browser window. (If you haven't got the Flash player installed, you will probably be asked if you want to download it).

Select and fill in the numbered cells with mouse clicks. Do not browse to other pages, or your Provision Wheel Map will revert to blank.

N.B. You will not be able to save the file in its completed form. To keep a copy, be sure to print it out. Alternatively, many computers will allow you to print to an Adobe pdf file. This will let you to save the completed Provision Wheel Map in an electronic format for later reference.


Appendix 7.5   Case Studies

Some case studies are presented below which provide individual CYP Provision Wheel Maps, completed by specialist teachers for SI, along with brief commentaries on the placement decisions taken (ref. section 5.3).

Case study 1: Robert - CYP with HI in a Mainstream School                                             
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Robert contracted meningitis when aged five which resulted in a profound hearing loss.  At the start of Year 2 he had a cochlear implant fitted.

He remained in his local primary school and is now in year 6.  Parents have recently made the decision that he will transfer to his local secondary school rather than to a Resource Base for HI. 

Robert has many friends, is just above average ability and has continued to make good progress with language development.  However, recent assessments show that the vocabulary gap between him and his peers is widening.

A specialist Speech and Language Therapist sees Robert at school four times a term.  An Advisory Teacher for Hearing Impairment usually visits weekly but this is about to be increased to support the transition to secondary.

Robert has a high level of individualised support.  All key staff at the school have had training to support curriculum access and management of the FM system and soundfield. 

Case study 2: Jane - CYP with VI in a Mainstream School
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Jane is an able pupil with a severe visual impairment due to retinitis pigmentosa.  She is in year 7 and attends her local secondary school.  She is a print user.

Jane’s concerns are around mobility and accessing various parts of the school.  They are also around the breadth of the PE curriculum for a pupil who is visually impaired (although this, as with all other curriculum matters, can be addressed in her local school).

Lighting in particular is an issue for Jane as there are so many different lighting levels around school.  If Jane enters an area that is dimly lit she becomes functionally blind (her condition is such that she has no vision in poor lighting).  

Case study 3: Nabila - CYP with HI in a Mainstream Resource Base
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Nabila has a severe bilateral hearing loss that was diagnosed at nearly 6 years of age.  She is currently in year 3 at a mainstream Resource Base for hearing impaired children.  At the age of 2 years Nabila had initially been placed in an Integrated Assessment Nursery for children with severe learning difficulties.  Her home language is Punjabi and her parents do not speak English.  Nabila is the eldest of three children.  The family has support from social services as there have been concerns relating to the emotional well being of the children.

Teachers at Nabila’s Early Years placement had been concerned about her poor communication skills and lack of speech in either her home language or English.  Hearing assessments at the community Paediatric Audiology Clinic had shown Nabila’s hearing to be within normal limits.  

Nabila’s hearing loss was eventually picked up by a chance conversation with an advisory Teacher of the Deaf on a visit to another child within the Assessment Nursery.  She was assessed at school and referred directly to the Paediatric Audiology Team at ENT who diagnosed her severe bilateral hearing loss.

Following a multi-agency meeting with Nabila’s parents it was agreed that Nabila should be referred for consideration for a placement at the Primary Resource Base for hearing impaired children.  Whilst a local mainstream placement was an option Nabila’s family were on a waiting list for re-housing and it was felt that a consistent placement offering an intensive level of provision was needed at this time. 

The Resource Base school provides experienced and highly trained mainstream staff (teachers and TA’s).  Regular training sessions are provided to the whole school on the needs of the hearing impaired children as well as high levels of informal ongoing support.  Teaching Assistants are encouraged to take a specialist ‘Support Worker in Schools’ qualification (Level 3 SWiS award / certificate) delivered by the Hearing Support Service.  The school also has specialist staff on site providing intensive support to develop communication, language and listening skills through the mainstream curriculum. The teaching and learning environment is adapted and modified to ensure hearing impaired children have continued access to all learning opportunities. The school has a central suite of small acoustically treated classrooms (Resource Base) that are used for individual and small group work.  Group work involves children from Nabila’s class so that she has opportunities to listen and interact with her peers in an acoustically favourable environment. Soundfield systems are in use throughout the school and IT in the Base is networked to the school.  An interactive whiteboard is available within the Resource Base as well as in all the mainstream classrooms. 

A peer group of hearing impaired children helped Nabila to adapt to using her hearing aids and continue to provide support in a number of ways.

There are weekly planning sessions with mainstream staff to provide an individual learning plan for Nabila.  The team of Class Teacher, Teacher of the Deaf and specialist Teaching Assistant are able to monitor, review and target set for Nabila on a daily basis. A Speech and Language Therapist provides weekly sessions at the Resource Base.  There is a ‘Team Around the Child’ approach to multi-agency working.

Nabila’s needs will be reviewed as she moves through the placement and there will be the option of moving to more local provision in the future as her needs change.

Case study 4: Jamie - CYP with HI in an Out of Authority Special School for 

                                      Complex Needs
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Jamie is in year 8 at an out of county school for children and young people with a range of complex needs.  The school has a full time Teacher of the Deaf / Audiologist and there are a small number of children throughout the school with significant hearing loss and additional needs.

Jamie has a genetic disorder and as a result of this has complex learning needs.  He has a severe bilateral hearing loss and specific difficulties in the appropriate social use of language and communication additional to those attributable to his hearing impairment.  He is considered to be socially and emotionally vulnerable outside of a very structured environment. He also has poor co-ordination, loose joints and some delay to fine motor skills.  

Jamie has specific interests that can be obsessive. These often get in the way of his ability to focus on a task and learn.  There are associated health and safety issues with some of his behaviours. Jamie therefore requires intensive specialist 24 hour care to ensure his safety, well being and access to all learning opportunities.

Jamie’s placement provides strong multi-agency teamwork in both the planning and delivery of an intensive individual programme by specialist staff.  Targets are jointly decided by a team of on site staff including Care staff, Subject teachers, the Teacher of the Deaf, Speech and Language Therapist, Physiotherapist and Occupational Therapist.  The curriculum is individually modified and differentiated around Jamie’s very specific needs with small incremental steps delivered within a small group situation.  Activities that support Jamie’s development are available in a comprehensive after school timetable of activities.  There is regular multi-agency monitoring and review,

‘Waking’ Care staff are available throughout the night to keep Jamie safe.

The programme of support includes development of independence and social skills and these areas are targeted within both school and after school care.  Support for independent living is integral to the curriculum offered.  

The school is well resourced for hearing impaired children.  Soundfield systems are used and radio systems are available. There is on-site support for maintenance of all audiological equipment.  Links with the local hospital ensure the hearing impaired pupils are provided with good quality ear moulds at all times. It is also well resourced in relation to Jamie’s physical needs.

A Total Communication approached is used throughout the school.  

One of Jamie’s strengths is the clarity of his spoken language although he uses this for a limited range of purposes.  He appears to benefit from the range of communication support available.

The out of county placement provides well for Jamie’s complex needs.  It has multi-agency specialist staff available working as a team with the care staff to provide a comprehensive individual 24 hour support package.

Case study 5: Tom - CYP with MSI in a Specialist Special School
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Tom has a dual sensory impairment and wears thick glasses and bilateral hearing aids.  He was attending a very large secondary school with a Resource Base for pupils with visual impairment, where he was struggling academically and mercilessly bullied.  The Resource Base was quite a distance from his home, so he had to go to school by taxi. He lives in a tough area of London and had no respite from the bullying in his local area either, although his family is very supportive.  In Year 8, he had very poor self-esteem and had lost the will to work or achieve.  He used to enjoy sport, but this became more and more difficult for him as other students became faster and stronger and nobody picked Tom for their team.

Tom had regular visits from the VI Service when he was in primary school, but this stopped when he went to the Resource Base.  He had some initial mobility lessons to orientate himself around the large school site, but the main difficulty for him was negotiating busy corridors and stairs full of people.  He had to carry his laptop around and this was a security risk.  Things came to a head when he was found on the floor, kicked and bruised, with his glasses broken and his laptop stolen. The pupils who bullied him were efficiently dealt with by his school, but Tom refused to return. Placement in a VI Specialist Special School was arranged taking the following factors into consideration:
· Pupil voice

· Parental choice

· Specialist needs of deaf/blind student

· Social and emotional needs

· Independent travel and mobility training

· Preparation for adult life as person with MSI

In this school, Tom is now Chair of the School Council and represents the views of other pupils forcefully.  He is taking a full range of examination options (9 subjects at GCSE/Entry Level + ASDAN Bronze Award); he is also involved in many sporting and fund raising activities.  He is naturally kind and thoughtful and enjoys helping those less able than himself.

A Mobility programme facilitated him developing independence on his route between school and home.  Mobility support is continuing in the summer term to help him learn the route to college in conjunction with the Rehabilitation Worker in his LA.

Recently he was overjoyed when his LA agreed to fund 2 days a week residential

placement, in preparation for him to go to residential college in Year 13.  He himself presented his case to his LA for funding.  Like many students with visual impairment, he lacks some basic self-help skills and is benefiting from the Care Plan, help with homework and social activities.

Appendix 7.6    Eligibility Criteria for Scoring SI Service Support Levels

SERSEN has devised eligibility criteria for scoring support levels to children and young people with sensory impairment.  27 Local Authorities have participated in developing the criteria through consultation and trialling of materials.

In producing the criteria for eligibility it is our intention to:

· assist Local Authorities to interpret data provided for benchmarking,

· provide service heads with the means to make valid comparisons across services,

· provide a means of identifying how much support a pupil should receive,

· provide a means of justifying the support provided,

· assist service heads in making the case for maintaining the appropriate level of support to families and schools,

· provide services with entry and exit criteria for supporting pupils.

These criteria are not intended for use with pupils who are currently placed in maintained specialist schools for pupils with sensory impairment, independent and non-maintained specialist schools for pupils with sensory impairment.  It is SERSEN’s intention to address eligibility criteria for this group of pupils at a later date.

It is important to note that having established a score for each pupil individual services will then decide, through applying their own weighting, the level of support that is associated with each score.  There is no recommendation from SERSEN regarding the level of support.  However, an example of application of weighting is attached with the notes of guidance.

Definitions of the terms used in the document are the same as those used by SERSEN in their benchmarking exercise and are included in the notes of guidance.

Determining the support level for a child or young person is an evolving process therefore the form is not intended to be completed as a one-off exercise but to inform the on-going review around the support for a child or young person’s needs.  

Implicit within levels of support required is the child or young person’s ability to access the curriculum.

Services may have well-established criteria which are used regularly to identify appropriate support.  The SERSEN eligibility criteria may serve as a common set of criteria which will provide services with a means of making comparisons of provision.

Notes of Guidance

The total number of points that may be scored for any one individual is 100 therefore all scores can be represented as a percentage.

Score only one descriptor in each box.

A box may not merit a score therefore score 0 if not applicable.

Having obtained a final score for each individual apply weighting to determine the level of support.

The categories of sensory impairment are described below.  The BATOD definitions are used for hearing impairment.  The definitions for visual impairment are the same categories adopted for use in the first stage of the SERSEN benchmarking exercise carried out in Local Authorities in 2005.

Glossary of terms

Multi-sensory impairment:
          a diagnosed visual and hearing impairment with

                                                     at least a mild loss in each modality.

Unilateral sensory loss:
either monaural hearing or monocular vision 

Mild sensory loss: 
hearing: unaided threshold 21-40 dBHL;

vision: within the range 6/12 – 6/18;

multi-sensory: dual impairment with a mild loss in both modalities

Moderate sensory loss:

hearing: unaided threshold 41-70 dBHL;

vision: within the range 6/18 – 6/24;

multi-sensory: dual impairment with a moderate loss in both or the most affected modality

Severe sensory loss:

hearing: unaided threshold 71-95 dBHL;

vision: within the range 6/36 – 6/60;

multi-sensory: dual impairment with a severe loss in both or the most affected modality

Profound sensory loss:
hearing: unaided threshold in excess of 95 dBHL;

vision: blind 3/60 or less;

multi-sensory: dual impairment with a profound loss in both or the most affected modality

Educational placement: 
all settings supported by the service from early years to college 

Mainstream:
LA maintained mainstream early years/school provision

Resource Base:
on-site, dedicated LA special provision with specialist staffing for pupils with sensory impairment

Special School:
LA maintained special school (non sensory impairment)

Children/young people:

all learners in the target group

Parents/carers:
all those who have responsibility for the care of children and young people

Early Years:
birth to school-age

Curriculum:
an holistic view is taken and this covers all aspects of the curriculum and ethos

Mobility Officer:
a person trained and qualified to provide mobility training for children in educational settings 

Example of application of weighting following scoring with SERSEN Eligibility Criteria

Pupil Record Sheet

Pupil Name:
	Date
	                                
	
	Date
	                   
	
	Date
	                  

	1
	
	
	1
	           
	
	1
	         

	2
	
	
	2
	
	
	2
	

	3
	
	
	3
	
	
	3
	

	4
	
	
	4
	
	
	4
	

	5
	
	
	5
	
	
	5
	

	6
	
	
	6
	
	
	6
	

	7
	
	
	7
	
	
	7
	

	8
	
	
	8
	
	
	8
	

	9
	
	
	9
	
	
	9
	

	10
	
	
	10
	
	
	10
	

	TOTAL SCORE 
	
	
	TOTAL SCORE
	
	
	TOTAL SCORE
	

	Category
	
	
	Category
	
	
	Category
	


	Score
	Category
	Support

	70%
	A
	2 or more visits per week

	50 – 69%
	A
	Regular ongoing teaching input; weekly

	40 – 49%
	A
	Fortnightly

	30 – 39%
	B
	Monitoring monthly or short term teaching input

	25 – 29%
	B
	Monitoring twice termly

	20 – 24%
	C
	Termly monitoring

	15 – 19%
	C
	Twice yearly visit/written advice, staff awareness

	< 15%
	NFA
	Off caseload


ELIGIBILITY CRITERIA FOR SCORING SI SERVICE SUPPORT LEVELS

Name of child/young person:

Date of birth:                                                                    Date of completion:  
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1a. Degree of hearing or visual impairment

Monaural, monocular; mild HI/VI; fluctuating conductive HI
                                    4








      
         


Moderate permanent conductive       

8                                                                           


Moderate HI/VI; mild HI with conductive overlay; monaural with conductive overlay; conductive onset at 12 months of age and ongoing throughout early years.  

Functional moderate loss due to auditory neuropathy/cerebral visual impairment    
8    

     
                                                                                      


     







Severe HI/VI; moderate HI with conductive overlay; functional severe loss due to

auditory neuropathy/cerebral visual impairment        

12                                                  
          

Profound HI; profound VI; educationally blind       

15                                                      


OR

1b. Degree of hearing and visual impairment (MSI)

Moderate to profound auditory and significant visual impairment          

8                          

Moderate to profound auditory and significant visual impairment and other

significant disabilities                                    

10                                                            

    
(     
6                         

Central processing problems of vision and hearing                                              
(
8            

(6 = mild, 8 = moderate, 12 = severe, 15 = profound)    
(
12
                                   

                                                                                                                         
(
15

Progressive sensory impairment   

12                                                                              

Significant visual impairment;  and a possible loss of auditory processing mechanisms (associated with severe physical disability or severe cognitive

disability) and severe communication delay               

15
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2.   Additional sensory impairment factors                                                                                                     

Continuing assessment required eg. fluctuating condition    
5                                           

Recently acquired permanent sensory loss (within last 12 months)     
5                            

Continuing deteriorating/degenerative progressive loss                              
5                    

Late diagnosis                                                                                                    
5        
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3.   Support for placement (including Early Years settings and home visits)

Attends Local Authority Special School (non sensory impaired) with high level of teacher/TA support available within placement                             
2                             

Change of class/form tutor                                                       
5                                      

Change of phase                                     
5                                                                    

Entry to or change of school, re-assessment of need         
10                                            

Setting requires high level continuous support and advice    
10                                        
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4. Training requirement

Specialist staff available within educational placement ie. HI/VI/MSI
2

Key staff/parents/carers have knowledge and understanding of the impact of sensory impairment
4

Key staff/parents/carers require additional training on sensory impairment
6

Key staff/parents/carers new to sensory impairment
8

Key staff need tuition in braille/signing skills/use of specialist equipment
10




	
5. Support for effective use of specialist equipment by child/young person

      Specialist equipment may include radio aids, braille, tactile and speech access

      programmes, soundfield systems, CCTVs, LVAs etc.

Low level of support      
2                                                                                              

Medium level of support       
4                                                                                       

New user of equipment              
6                                                                                  

High level of support                    
8                                                                              




	
6a.   HI – personal hearing aids

Child/young person uses personal aids at home and/or in educational placement effectively   
2                                                                                               

Child/young person uses personal aids reluctantly/ineffectively  
4                                                                                         

Child/young person does not use prescribed aids, which adversely affects access to curriculum               4                                                                             


Child/young person needs support to fault find and maintain         
6                                 

Child/young person recently issued with personal aids               
10                                  

Child/young person has recently received cochlear implant         
10                                  

6b. Development of mobility skills

Child/young person requires assessment by Mobility Officer enskilled to work with children/young persons    
2                                                                                    

Child/young person requires advice and/or programme at home/educational placement from Mobility Officer           
4                                                                         

Child/young person requires short term programme delivered by Mobility Officer 
8                 

Child/young person requires long term programme delivered and maintained by Mobility Officer                                                                                             
10        




	
7.   Learning environment

Contained learning environment with carpets or curtains, good clear contrast, and minimal reflections off surfaces
2

Contained learning environment with limited acoustic treatment, minimal appropriate lighting, low level visual contrast
4

Learning environment without carpets or curtains                       
6                                   

Learning environment with noise spillover/inconsistent room layout and visual focal points/hazards                                                                                       
8             

Highly reverberant/high level of noise/high level of visual distraction          
10                   




	
8. Functional hearing/vision

Functional hearing/vision good given appropriate management strategies  

through monitoring and advice       
2                                                                              

Functional hearing/vision needs targeted support in order to access the 

curriculum                               
6                                                                                   

Functional hearing/vision needs high level of targeted support by specialist 

teacher at individual pupil level to establish and develop skills for learning 
10                     




	
9. Personal/Social learning needs

Short term specialist intervention to develop personal/social learning skills        
4                

Long term specialist intervention required to develop personal/social learning skills 

  
7                                                                                                                           

Sensory impairment severely inhibits motivation, attention and interaction 



and relationship with others, requiring regular and significant specialist intervention
10   



  






	
10. Multi-agency liaison/role

Sensory Teacher contributes to multi-agency working for child/young person   
6
                 

Sensory Teacher is lead professional identified for school-aged child/young person  
8          

Sensory Teacher is lead professional for early years child or lead support worker for nursery/school aged child/young person with high level of liaison and joint working with other professionals                                                                       
10          

Sensory Teacher is lead professional for child or young person with complex needs requiring a high level of liaison and joint working with other professionals           
12           





                                                                                               Total score:
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