
Are you taking a hearing impaired student on a school trip?
Taking a hearing impaired (HI) student on a school trip has implications for your planning and risk assessments. 

In order to promote effective inclusion and minimise risks, staff need to try to anticipate potential difficulties prior to the trip so any necessary adjustments can be made. 

Although generic risk assessments are produced by the LEA, trip leaders should be completing specific risk assessments that relate to the specific nature of the group, the activities being completed, changing local and environmental factors, etc. These risk assessments should show that the needs of all students have been considered. This obviously includes planning for the needs of hearing impaired students.

Before the trip
Talk to the HI student on their own several weeks before the trip takes place.

· This gives them time to fully take on board what is going to happen, and digest the information given. Trips and visits can be very intimidating for a HI student because it takes them out of their ‘comfort zone’ where events are fairly reliable and predictable, and have been experienced before. HI students are often happiest when each day is routine, social situations are familiar, and interactions are relatively predictable.

· HI students often dwell on issues that are seemingly minor to others. For example, rather than thinking about the exciting activities that they might be doing when they get there, a HI child may spent more time worrying about the uncertainties and practicalities such where they are going, and how they are going to get there. These practicalities may be off-putting, and may well be the reason for the HI student not attending. 

· Engage them in the process early on. Often trip-planning can be a very passive process, even more so for the HI student. Trips are often presented to a group as ‘fait a complet’, with the teachers having done all the planning, and the only thing the students need to do is turn up. It is important to give the HI student an active role in the planning process if possible so they build confidence slowly, become familiar with the language and places associated with the particular trip, and are certain of what to expect when they get there. Of course, this also helps to build interest and excitement.

· With older students, you may be expecting them to make their own way to the venue/site. Don’t assume that the HI student will have heard of it even if it is local, and don’t assume that they will have the confidence to investigate bus routes, travel arrangements etc. It may even be necessary in some situations for ‘practice runs’ to be completed with the support of a Teacher of the Deaf so the HI student feels confident on the day itself. These things all need a lot more time to prepare for.

· Talking to the student well before the trip gives them time to think about making any necessary SEN transport arrangements, any potential difficulties they may have, and how best to solve them. It is essential this is done with the child on their own to alleviate any potential embarrassment or communication problems later on. 

· It is vital that time is allowed for the HI student to get any additional audiological equipment that may have to be supplied by outside agencies, e.g. the educational audiologist. A box of spare parts may be needed if the HI student is going on a residential trip for a week. 

· Engaging the HI student in the risk assessment process gives them some degree of ownership over the trip, and allows them to think about any eventualities that might crop up. It also gives you time to make any necessary adjustments so the HI student is fully included in the trip.

· Give all the details about the trip to the student’s Teacher of the Deaf. They can then spend time in the unit going over all the information with the HI student on your behalf, and resolve any questions or potential difficulties. 

What factors should you take in to account when planning to take HI students on trips/visits?
These are presented in no particular order, and are not exhaustive. These are suggestions
 to help make your trip more inclusive, and risk assessment more specific.

Communication
· Ensure that one member of staff is available to reiterate instructions at an appropriate level for the student, using words that the student knows and understands. They need to have the opportunity to do listen to information and understand it in small ‘chunks’, so they can access information the first time round, just like their hearing peers.  

· Provide a live speaker/signer for the HI student, so they can access lip-patterns or signs as appropriate from someone familiar nearby.

· If tutors/staff are being used from an external provider, make sure they are aware of the HI student and act accordingly.

· Provide appropriate written material, safety notices, maps, illustrations, etc. Anything given out orally should be in writing also to ensure the HI student has equal access to the information, and to make allowances for the possibility that verbal messages may not have been heard fully. What you say actually out on the trip/visit should just be a reminder of what is written down already in your hand-outs. 

· Give any hand-outs to the student’s Teacher of the Deaf, and they will language-modify it for you. This does not mean making it easier - it is the same level of work but with less complex language structures, making the reading age more in line with the HI student’s reading age. You can get advice on this from the HI student’s Teacher of the Deaf.

· Take a small A4 sized white-board/wipe-board with you and some dry-wipe marker pens. These are great for sharing information spontaneously or to ensure key information is understood, such as meeting times and places or changes of plan.

· When out on the trip/visit, give talks/discussions in locations where there is minimal background noise. Busy roadsides, bustling cafes, windy moors etc cause huge problems for hearing aid users. Try to find somewhere quiet and sheltered to hold discussions if possible. Assess the noise levels of a situation, and where possible try to minimise them so the HI student is not put in a disadvantaged situation. 

· Be aware that HI students may not be as aware of potential hazards whilst on the trip. For example if you are holding a conversation whilst walking in the hills, they will be concentrating on lip-reading you, rather than watching their steps. Uneven surfaces and steps are clear examples of this. If the HI student is walking ahead of you, shouting to warn them of a up-coming hazard won’t necessarily work. Equally, if they are a long way behind they will not hear instructions or be able to lip-read you if you turn around to shout about an up-coming hazard. 

· Situations where the group is forced to move in a line (e.g. by roads, across bridges, up/down steep paths, along river banks, on high ropes courses, etc) are potentially difficult for a HI student, unless they are placed with a member of staff. Find out if the child’s hearing impairment is associated with balance problems, as this will also need to be considered on trips/visits.

· HI students may not hear other users on paths. For example, a cyclist coming past the group wouldn’t know that a particular student is hearing impaired, and the hearing impaired student wouldn’t necessarily hear the cyclist. This type of scenario may well lead to misunderstandings and/or accidents.

· Text messaging is an excellent way of maintaining contact (providing there is a signal) with a HI student when groups have split up for different tasks/activities, been separated, or in an emergency. Ensure the HI student has access to a mobile phone and knows the relevant numbers of key staff.

· In the event of having to get up early/during the night, the HI student may have to be woken by being gently shaken and the lights being switched on. Discuss issues like this with the student before going on the trip, after all they will know how they would deal with this if they were at home.

· Use a radio-aid when speaking to the group indoors. Check with the HI student that they will have their radio aid on the trip. Advice about using this can be gained from the HI student’s Teacher of the Deaf.

· On trips sweets are often shared around and packed lunches are sociable group occasions. If you are chewing sweets or food, this will alter your lip-patterns a lot, so finish chewing before talking to the HI student, and encourage other students to do the same.

· Follow all the guidance that you have been given for working with HI students in school.

Accommodation/Buildings

· Ensure that buildings/accommodation used has visual alarms (e.g. flashing fire alarms) and warnings. A hearing impaired child could very easily be locked in to a building if they did not hear staff saying it was time to lock up. 

· Ensure that buildings have good levels of lighting. This is essential if the HI student is lip-reading for long periods. Lip-reading is also tiring, so suitable breaks may need to be factored in.

Weather conditions
· The weather is likely to interfere temporarily with the performance of hearing aids. Cold, wet weather or hot weather can cause condensation to form in the hearing aid tubing, making the hearing aid less effective. This is easily solved by ‘puffing out’ droplets of moisture (which the HI student can do). 

· Putting on a hat or putting up a hood when it is cold/raining/windy will affect the microphones on a hearing aid also. Be aware that in these situations, you will need to be more thorough in your communication with a HI student.

Water
· Field trip activities around water (such as river investigations) should pose no difficulties to hearing aids, unless they get wet if the child falls in or gets splashed. In which case they may well need drying out
 or even spare aids used if they are rendered useless due to water damage. Any instructions can be delivered more easily if the HI student wears their hearing aids.

· During watersports where the hearing aids would definitely get wet, they should be taken off and kept in a safe/dry place after instructions have been given for the activity whilst still on dry land. 
 
· HI students should not wear hearing aids when swimming. If the group is going swimming be aware that the HI student may not be able to hear you at all, so extra attention needs to be given to the HI student’s needs at this time. Cochlear implant wearers must remove the external parts of the implant.

· Watersports such as canoeing or sailing present additional difficulties with communication, and additional advice must be sought before a HI student completes potentially dangerous activities such as these. In the event of a capsize, it would be extremely difficult to communicate with a HI student who has very limited useful hearing, without hearing aid, and is panicking and upset. The school can seek additional support from Unit staff for activities where hearing aids can’t be used. 

Talk to the HI student’s Teacher of the Deaf about each activity the students will be doing on the trip. They will give you specific advice for each activity that the HI student will be doing, so your risk assessment is thorough.

Advice specific to Cochlear Implant users

· HI students who have a cochlear implant must avoid situations that cause static electricity. Static electricity has been known to disrupt the electrical ‘map’ within the implant, causing huge discomfort and distress to the wearer. This can only be put right by the cochlear implant centre that fitted the implant in the first place. Some activities may generate static, e.g. playing on plastic slides. The speech processor and headset should be removed before doing the activity.

· Pylons, telephone masts, radio and television transmission towers can intermittently distort the sound quality for a CI user. Try to avoid holding discussions near these, as the HI student may not be able to hear you clearly through any interference. The effect of this should only be temporary.

· Devices such as airport metal detectors and theft detection systems produce strong electro-magnetic fields. This may cause distortion for some CI users. To avoid this, the wearer should turn off the speech processor near these devices.

· Some airlines request that all electrical equipment is switched off during take-off and landing, or whenever the seat belt sign is illuminated. This includes speech processors (which are mini computers). Airline staff should be informed so they alert the implant wearer to any safety advice.

· The magnetic coil and speech processor may come off if the wearer is on a high speed ride, such as a rollercoaster. The user should be encouraged to take it off during the ride and keep it somewhere safe. They should be with a close friend or adult who will look after them during this time.

· Vigorous sports (e.g. football, hockey, rugby, netball, squash, gymnastics): If there is a risk of a serious blow to the head it may be advisable to remove the external parts of the implant and some form of head protection be worn (e.g. a scrum cap).

· Contact sports (e.g. boxing, rugby, ice hockey, martial arts that involve throwing, etc): Cochlear implant users should not take part in sports where injury, pressure, and blows to the head are likely or inevitable. 

· Sports where a helmet is recommended (e.g. cycling, riding, sailing, etc): These sports are fine provided the implant user wears an appropriately fitting helmet of a reputable quality that does not cause discomfort or pressure on the implant or the scar.

· Watersports: Remove external parts of the implant. A helmet should be worn for sailing and canoeing. Some implant wearers have balance problems and should not be left alone. Diving may cause difficulties due to the pressure differences. Seek advice about any of these types of activities from the Teacher of the Deaf and/or the Educational audiologist.

· Activity Park rides: Rides involving high speeds and/or extreme forces may dislodge both internal and external parts of the implant, therefore they are not recommended. 
�	 These suggestions have been collated from research, literature and people’s own experiences. When you review your risk assessments after the trip, you may have suggestions based on your experiences that would inform someone else’s planning. Please let me know, and I’ll gladly add them to the list.


�	 If an aid does get wet then the student should open the battery drawer and remove the battery, take off the mould and unscrew the elbow. Leave the hearing aid in a warm (not hot) place. Put in a new battery and then reconnect the elbow. Sometimes this works, but often wet hearing aids sound terrible afterwards and they need to go for repair. 
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