VICTORIA SCHOOL MSI UNIT CURRICULUM: TEMPLATES

How to use this document
This document contains editable Word templates for the resources developed to support planning, recording and evaluation of progress when using the Victoria MSI Unit curriculum. 
Examples and explanations of the templates are given in The Victoria School MSI Unit Curriculum: Planning, recording and evaluating progress. Read this before using the templates – they will be much more effective if you do!


1. Planning File Contents Sheet
VICTORIA MSI UNIT:  PLANNING FILE CONTENTS

1. Individual timetables
2. Learning needs and strategies
3. Annual Targets and IEP
4. Learning objectives for each student 
5. Lesson plans - arranged by days of week

Planning documentation rationale
Students educated in the Victoria MSI Unit follow the specialist MSI Curriculum because their multiple sensory impairments create complex and specific barriers to learning.   The Curriculum was developed at Victoria School to meet MSI Unit pupils’ specific learning needs, and published in 2009. To date it has been downloaded approximately 2000 times and a number of specialist services in the UK and overseas have adopted its use.
There are four curriculum phases which overall cover the range of pre-national curriculum levels.  Students usually work within a single phase, but may work between two phases when transitioning between the two.  Each student has individual Annual Targets (long-term aims) for each curriculum domain, detailing their learning priorities; IEP Targets are taken from this list.
Due to the multi-sensory needs of our students and the necessity for considerable repetition, medium- and short-term planning are combined within detailed ongoing lesson plans. These allow for consolidated learning of concepts by repeating activities over a long period of time. The plans are written to allow some flexibility in delivery, as students’ needs and performance are affected day-to-day by medical and sensory issues. Some plans may provide consistent frameworks for lessons in which the content varies over time – for example, art and craft projects.  Specific activities for these sessions are planned on separate sheets following the main lesson plan.  The learning objectives for each student will remain the same whatever the specific content.
All teaching sessions are cross-curricular, to promote the development of generalisation and to reduce problems of prompt-dependency and context-dependency, which limit the learning of many pupils with MSI.  The MSI Unit curriculum domains for each session are listed on the lesson plans, together with the set of National Curriculum subjects addressed.
Each lesson plan lists the individual learning objectives for each student taking part.  These are reviewed termly or half-termly, and more frequently if students make more or less progress than anticipated.  The individual objectives are steps towards students’ Annual Targets.
Lesson plans are reviewed on an ongoing basis with key members of staff, and modified whenever necessary. Staff also keep a record of significant issues and achievements on a daily basis for each student by writing on stickers (known as the student’s Good Book) and these feed in to lesson evaluation and planning.  Students are involved wherever possible in the planning and evaluation of their learning and Ownership of learning is a key MSI Unit Curriculum domain. 
Students aged 14-19 continue to follow the MSI Unit Curriculum.  Additional evidence of their progress is used to gain AQA UAS awards, usually at Pre-entry.  The units selected for students reflect their annual targets and the teaching activities designed to meet these targets.


Learning needs and strategies
Name:  LEARNING NEEDS AND STRATEGIES: 20XX-XX
	area of need
	details
	implications for teaching strategies

	visual impairment
	
	

	hearing impairment
	
	

	other sensory needs and sensory processing difficulties
	
	

	multi-sensory impairment
	limited experience of world – little information received;
consequent limited understanding of concepts and experiences.

	

	communication needs
	
	

	emotional and behavioural needs
	
	

	medical needs
	
	

	learning needs
	
	

	complexity of need
	
	



Annual Targets
Name: Annual targets for 20XX-XX (Phase X)

Social relationships and emotional development

Communication

Conceptual development

Sensory responses

Understanding of time and place

Orientation, movement and mobility

Ownership of learning

Responses to routines and changes








Lesson plan

ACTIVITY							DATE/S			
Pupil/s: 
Day / Time: 
Staff: 	

Main Curriculum domain: from MSI Curriculum
MSI Curriculum – Cross-curricular links: other domains addressed by activity
National Curriculum – Cross-curricular links: use domain-subject map from Curriculum document to identify linked subjects

Resources: 
Teaching/Communication approaches used: 

Context: why the activity is structured as it is; relevant learning history of pupils

Aims: for each domain listed above; linked to Annual Targets and/or MSI Curriculum Profiles. Include aims which this activity could support in the future as well as students’ current priorities

Individual objectives: list for each pupil; link to annual Targets

Planned Programme: where, what, who, when

Recording:  Ongoing observation and recording of significant responses
Evaluation:  When needed or at least termly


Add evaluations, updates to planned programme, additional objectives etc. when relevant.  At Victoria we usually write these on existing plans rather than printing updated versions, so that we can easily see changes to planning over time.


Learning objectives

Name: Learning objectives 20XX-XX
Name’s learning objectives for each session link to his/her Annual targets. The objectives are listed here by session and the four columns reflect increasing progress towards their achievement.  Whilst the columns are a very rough judgement, they provide useful information for evaluating planning.

	Session and objectives:	Progress:
	25%
	50%
	75%
	Ach.

	Welcome and calendar
· 

	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	




1 Progress File Contents Sheet

MSI UNIT:  PROGRESS FILE CONTENTS: NAME
         Good Book [accompanying file]
1. MSI Curriculum Profile summary
2. MSI Curriculum Profile:  Annual targets and evidence of progress:
· Social relationships and emotional development
· Communication
· Conceptual development
· Sensory responses
· Understanding of time and place
· Orientation, movement and mobility
· Ownership of learning
· Responses to routines and changes
3. Learning objectives from lesson plans - recording sheets
4. IEP Targets with outcomes
5. Additional records if appropriate – including Behaviour tracking (students 
with Positive Behaviour Plans only)
6. Annual reports
7. Awards and certificates
8. AQA UAS records (14-19 students only)
9. Annual evaluations of progress


Recording achievements and progress: rationale
Students educated in the Victoria MSI Unit follow the specialist MSI Curriculum because their multiple sensory impairments create complex and specific barriers to learning.   There are four curriculum phases which overall cover the range of pre-National Curriculum levels.  Students usually work within a single phase, but may work between two phases when transitioning between the two.  Each student has individual Annual Targets (long-term aims) for each curriculum domain, detailing their learning priorities; IEP Targets are taken from this list.
Students’ progress through the curriculum is measured using the MSI Curriculum Profiles. The profiles differentiate three stages of achievement:
	· Aware:
	The pupil shows clear signs of being ready to learn the ability.  

	· Achieved in specific contexts:  
	The pupil consistently uses this ability in some, but not all, of the situations in which it could be used.

	· Generalised:  
	The pupil consistently uses this ability in all appropriate situations, although s/he may need prompting in unfamiliar settings or activities.



The Progress File contains evidence of the pupil’s achievements and progress.  Section 3 includes a range of evidence, mapped against the pupil’s Annual targets for each curriculum domain:
· specific initiations or responses, recorded on stickers in the student’s ‘Good Book’
· photographs, if these can be taken without disturbing the flow of an activity and 
show achievement rather than just participation
· samples or photos of students’ work if appropriate – usually only from Phase 3 onwards, as earlier stages focus on process, not product
Medium-term progress is measured against the student’s individual learning objectives for each timetabled activity.  These objectives are steps towards the student’s annual targets.
Additional records may be kept for specific pupils depending on needs and educational programme – for example, records relating to meal-time diaries or the use of additional assessment schedules. Daily behaviour tracking sheets are completed for students with Positive Behaviour Support Plans for challenging behaviour.  These record the occurrence of specific types of behaviour and known setting events and triggers, allowing staff to identify patterns of challenging behaviour. Brief narrative comments are also recorded in the student’s Behaviour Book.
Students aged 14-19 continue to follow the MSI Unit Curriculum.  Additional evidence of their progress is used to gain AQA UAS qualifications, usually at Pre-entry.  The units selected for each student reflect their annual targets and the teaching activities designed to meet these targets.
Evaluation of progress
Name:  Evaluation of progress 20XX-XX
Students’ progress each year is evaluated using criteria which judge their responses to the learning environment provided.  Factors which affect their ability to respond are also recorded – usually changes to their health or social circumstances. Significant change has a catastrophic effect on MSI students’ ability to learn, because they receive so little sensory input that the impact of change is usually overwhelming.

Factors affecting pupils’ capacity to respond to the learning environment 20XX-XX
	
	Summary of changes in last twelve months
	Effects on pupil’s ability to respond and learn
	Action taken or liaison with other agencies

	Changes in health needs

	



	
	

	Changes in social circumstances

	
	
	

	Other changes
	



	
	



Does the student have a Positive Behaviour Plan?    YES / NO
We work closely with families and other agencies as a matter of course, and especially when there are changes to pupils’ health or circumstances.
Progress on Annual Targets
List Annual Targets and record types of evidence and any linked progress on MSI Profile.
	Date outcomes recorded:  

	Progress evidenced in Section 3 of Progress File?
	Progress on MSI Profile?
record Phase and A/S/G

	Social relationships and emotional development

	
	stickers / photos / other / no
	

	
	stickers / photos / other / no
	

	Communication

	
	stickers / photos / other / no
	

	
	stickers / photos / other / no
	

	Conceptual development

	
	stickers / photos / other / no
	

	
	stickers / photos / other / no
	

	Sensory responses

	
	stickers / photos / other / no
	

	
	stickers / photos / other / no
	

	Understanding of time and place

	
	stickers / photos / other / no
	

	
	stickers / photos / other / no
	

	Orientation, movement and mobility

	
	stickers / photos / other / no
	

	
	stickers / photos / other / no
	

	Ownership of learning

	
	stickers / photos / other / no
	

	
	stickers / photos / other / no
	

	Responses to routines and changes

	
	stickers / photos / other / no
	

	
	stickers / photos / other / no
	





Evaluation of progress
Pupils’ progress is measured against a range of criteria reflecting their responses to the learning environment.  For each criterion below, tick the relevant box (achieved at outstanding / achieved at good / not achieved) and identify where evidence can be found.
	ach.
	Criteria for outstanding progress:
	ach.
	Criteria for good progress:
	not ach.
	Where to find evidence:

	
	Students achieve all their IEP targets.
	
	Students make progress towards all of their IEP targets and achieve most of them.

	
	On IEP documents, in Progress File, Section 5

	
	Students achieve progress on all their Annual Targets by the end of the year.

	
	Students achieve progress on most (>60%) of their Annual Targets by the end of the year.

	
	See table above

	
	Students make at least one level of progress on the MSI Curriculum Profiles for 30% or more of their Annual Targets.

	
	Students make at least one level of progress on the MSI Curriculum Profiles for 20% or more of their Annual Targets.

	
	Profile summary printed from SOLAR, Progress File Section 2;
Moderation sheets printed from SOLAR, Progress File Section 3

	
	Breadth of achievement – progress is seen across the full range of curriculum domains.

	
	Breadth of achievement – progress is seen across most but not all curriculum domains.

	
	Good Book stickers completed for every curriculum domain, Progress File Section 3

	
	Balance of progress - evidence of achievement is seen in :

	
	Balance of progress - evidence of achievement is seen in a limited range of contexts: some of: 
	
	

	
	· group and individual sessions;
	
	· group and individual sessions;
	
	see Good Book stickers in [name domains], Progress File Section 3

	
	· daily and weekly activities;
	
	· daily and weekly activities;
	
	see Good Book stickers in [name domains], Progress File Section 3

	
	· familiar and unfamiliar environments;
	
	· familiar and unfamiliar environments;
	
	see Good Book stickers in [name domains], Progress File Section 3

	
	· highly supported and less supported work.
	
	· highly supported and less supported work.
	
	see Good Book stickers in [name domains], Progress File Section 3

	
	14-19 students make evidenced progress towards gaining an AQA UAS award, completing at least one Unit.

	
	14-19 students make evidenced progress towards gaining an AQA UAS award.

	
	Record sheets, Progress File Section 9

	
	There is agreement from parents, teaching staff and other professionals regarding the student’s progress.

	
	There is agreement from parents, teaching staff and other professionals regarding the student’s progress.

	
	Summary statement in Progress File, Section 6

	
	Students who are included for one or more lessons receive positive reports from the teachers involved.

	
	
	
	Summary statement in Progress File, Section 6




Overall judgement:  Progress is 	OUTSTANDING  / GOOD  /   NEITHER

Action following evaluation
If a student’s progress is outstanding on these criteria then we continue the cycle of target setting, planning recording and evaluation.
If progress is good then we consider what changes are needed to the kind of learning environment provided, especially in the light of any changes experienced by the student.

If a student does not meet either set of criteria above then we consider:
· how we are working with the family and other agencies
· radically changing the learning environment, usually in terms of increasing support and reducing demand while the student copes with changes to health or circumstances
· whether we are the appropriate placement for the student
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